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This plan outlines the approaches and spend as anticipated. The impact of all strategies will be monitored and the actions may 

change if data or review evaluations deem this necessary. If the numbers of students eligible for the Pupil Premium Grant 
change, the spend will have to be adapted accordingly. Any changes and adaptations will be documented. 
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Pupil Premium Strategy (Sirius Academy West) 

1. Summary Information 

School Sirius Academy West 

Academic Year 2018-19 to 2020-21 
 

Total PP Budget in 
2020-2021 
(To be updated in 
year 3) 

£508,703 Date of most recent 
PP Review 

April 2021 

Total Number of 
Pupils in 2020-
2021 
(To be updated in 
year 3) 

Y7-11: 1429 Number of Pupils 
Eligible for PP in 
2020-2021 
(To be updated in 
year 3) 

Y7: 129 
Y8: 129 
Y9: 112 
Y10: 114 
Y11: 104 
Total: 588 

Date for next internal 
review of this strategy 

August 2021 

 

2. Key Indicators 

 Sirius Academy West 
2017-2018 

Sirius Academy West 
2018-2019 

Sirius Academy West 
2019-2020 

National 
2018-2019 

Pupils eligible 
for PP 

Pupils not 
eligible for PP 

Pupils eligible 
for PP 

Pupils not 
eligible for PP 

Pupils eligible 
for PP 

Pupils not 
eligible for PP 

Pupils not 
eligible for PP 

Average KS2 
Points 

4.56 4.76 4.75 4.92 4.62 4.82  

Progress 8 Score 
Average 

-0.551 -0.102 -0.283 
* -0.204 without 

outliers 

-0.366 
* -0.286 without 

outliers 

-0.08 0.31 -0.45 
 (like-for-like) 

Attainment 8 Score 
Average 

38.08 45.72 42.82 
* 43.22 without 

outliers 

46.57 
* 47.55 without 

outliers 

41.64 49.42 46.55 

 

3. Barriers To Future Attainment (PP Pupils) 

In-school barriers 

A Quality of Teaching and Learning 

 The quality of teaching and learning is inconsistent for PP learners and this impacts the learning and outcomes in some 
subjects 

B Numeracy and Maths 

 Pupils who arrive below expectation in maths 
 Pupils eligible for PP who have not made enough progress in maths in previous years 



C Literacy and Oracy 

 Pupils with reading ages lower than their chronological age 
 Pupils with vocabulary which is not as advanced as their peers 

D Curriculum 

 The curriculum model has not fully met the needs of all learners, including those eligible for PP 

E Discipline for Learning 

 Pupils eligible for PP are more likely to engage in negative behaviours in the academy which have a direct impact on their 
progress 

Additional barriers 

F Home Support and Parental Engagement 

 Pupils eligible for PP often lack support / time / space to complete revision and homework at home 
 Pupils eligible for PP may not be organised for school with the correct equipment and uniform, having eaten at home 

G Attendance 

 There is an attendance gap between PP and non-PP pupils 
H Enrichment 

 Many pupils eligible for PP fo not have a wealth of life experiences 
 

4. Desired Outcomes Success Criteria 

A PP pupils have consistently high quality 

teaching, learning and assessment within 

their lessons. 

 

 CPD is available to all staff to support PP students effectively 

 Internal QA and MER data demonstrates that teaching and learning across 

the curriculum is strong and PP students are well-catered for in lessons 

through PP First and waves of intervention 

 Internal assessment data and external exam results will show that the gap 

between the attainment of PP pupils and non-PP pupils is decreasing or is 

not evident 

B Improved levels of numeracy and Maths for 

those eligible for PP 

 

 Gap between PP and non-PP / National other maths attainment reduces in 

all years. 

 PP students regularly utilise numeracy skills successfully in a range of 

subjects across the academy as seen in the MER 

C Improved levels of literacy and oracy for 

those eligible for PP 

 

 Gap between PP and non-PP / National Other English attainment reduces in 

all years. 

 PP students regularly improve the literacy in their work in a range of 

subjects across the academy 

 QA data shows oracy being challenged and improving 



D The curriculum is broad and balanced, 

allowing PP pupils to achieve their potential 

 Pupils in KS3 study a wide range of subjects and achieve in line with their 

peers 

 Pupils eligible for PP achieve active learner rewards in line with their peers 

 Pupils in KS4 attain in line with National Others or better 

E PP pupils behave well, self-regulating.  IFTE rates are equal or lower than non-PP learners 
 PP learners are receiving ‘Expert Learner’ and ‘Active Learner’ rewards in 

line with non-PP learners 
F Increased home support and parental 

engagement for pupils eligible for PP 
 PP pupils complete revision and homework at the academy if they do not 

have support or facilities at home 
 PP pupils are equipped (including uniform) and ready to learn, having eaten 

breakfast 
 PP families attend events (e.g. parent’s evenings, revision evenings etc.) 

that are pertinent to their child in line with parents of non-PP learners 
G Disadvantaged pupils attend regularly  Attendance of PP pupils is equal or better than National Others 
H Disadvantaged pupils experience a range 

of enrichment and extra-curricular activities 

and have high aspirations for the future 

 Sirius Academy West Pledges are completed by PP learners 
 NEET figures are equal or lower than National Others 
 PP students go on to appropriate courses post-16, including those entering 

Level 3 courses 
 

 

 

 

 

 

 

 

 

 

 

 

 



5. Planned Expenditure 

Academic Year: 2018-19 (Year 1); 2019-20 (Year 2); 2020-2021 (Year 3) 

i. Quality teaching for all 

Desired 
Outcome 

Approach Evidence and 
rationale? 

How will you 
ensure it is 
implemented 
well? 

Staff 
Lead 

Review Comment Budge
ted 

Cost 
(Per 

Year) 
A. PP 

pupils have 

consistently 

high-quality 

teaching, 

learning 

and 

assessmen

t within 

their 

lessons. 

Profile of PP pupils remains 
high, consistently across the 
academy. Teaching and non-
teaching staff to know the 
circumstances and barriers 
of PP pupils to allow for 
personalised learning and 
appropriate wave 1 
approaches. PP identified on 
class lists and seating plans, 
PP passports to support 
identified needs. 
 
 

Raising profile of 
PP pupils in 2018-
2019 led to 
increased 
outcomes at year 
11 with PP pupils 
outperforming the 
non-PP. 

Identification of 
PP on seating 
plan checked in 
MER process by 
CDs 
 
MER process 
includes checking 
on wave 1 
intervention for 
disadvantaged 
 
Performance of 
disadvantaged 
students in each 
year group 
analysed. 

RMO / 
ADU 
 

PP profile is established in the Academy with 
identification of students on seating plans, wave one 
intervention strategically planned by teaching staff to 
ensure sufficient progress for students. 
 
All About Me passports are utilised by teaching staff so 
create consistent strategies for students to maximise 
progress for PP students. 

£29,935 



A. PP 

pupils have 

consistently 

high-quality 

teaching, 

learning 

and 

assessmen

t within 

their 

lessons. 

Quality first teaching is 
monitored and supported by 
CDs, SLT and LTs, including 
the MER processes. The 
monitoring and evaluation 
evaluates provision for 
disadvantaged students. 
MER process leads to 
personalised CPD delivered 
in department or through T&L 
team where an EBI is 
identified. 
 
 

As identified by 
the EEF Toolkit, 
quality first 
teaching is the 
most crucial 
strategy that 
teachers must 
use to support 
positive 
outcomes. 
Hanushek’s study 
recognises that 
students gain 
40% more in their 
learning with 
highly effective 
teachers. 

MER process is 
monitored. 
Actions for CPD 
are given where 
there are EBIs 
which are 
monitored within 
this process. 
 
CDs / DHT / HoS 
discuss in MER 
process meetings.  

APR When an area of development is found, personalised 
CPD is offered and support if needed. 
Departments have CPD plans which show a carefully 
sequenced CPD offer, delivered in dept. time (Monday 
evenings). Quality of teaching to continue to improve to 
support learner outcomes in all year groups. 
CPD for term 1 focused on literacy, a significant 
weakness for a high proportion of our pupils premium 
pupils. A staff survey indicated that staff felt it had 
improved their teaching of literacy in the classroom and 
that student’s literacy had improved as a consequence.  
CPD provided to staff has focused on remote education. 
Pupils who are PP and were underperforming in term 1, 
those who are not accessing remote education due to 
lack of equipment have been loaned a laptop for the 
year so they can access remote education. Students 
have been supported to access this work using their 
class teachers, pastoral teams and senior leaders.  
 

£28,929 

A. PP 

pupils have 

consistently 

high-quality 

teaching, 

learning 

and 

assessmen

t within 

their 

lessons. 

PP tracking and T&L are a 
standing item on meeting 
agendas with a T&L focus 
(e.g. curriculum area; ext 
leadership; RAP; data 
meeting) to increase the 
profile of PP pupils, their 
progress and the teaching 
provided for them. 
 
 
 

Raising profile of 
PP pupils in 2018-
2019 led to 
increased 
outcomes at year 
11 with PP pupils 
outperforming the 
non-PP. Continue 
to increase the 
profile to reduce 
the gap between 
SAW PP and 
National Others. 

Line management 
processes will 
monitor. 
 
Performance of 
disadvantaged 
students in each 
year group 
analysed. 

RMO / 
APR 

Pupil progress is a standing item line management 
meeting. RAP meetings discuss underperforming PP 
learners and actions completed. Data meetings looked 
at progress of all learners and vulnerable groups. 
RAP meeting showing progress as the overall P8 score 
has increased by +0.2.  
PP premium performance is analyzed as standard by all 
curriculum directors and senior leaders when reviewing 
assessments and data entry. Underperforming PP 
students are targeted for wave 1 and wave 2 
intervention. All students at KS4 received revision 
guides and workbooks to support catch up following the 
national lockdown and revision. Underperforming PP 
students have been identified as part of the dream team 
project and have been provided with extra resources 
and materials by the English and Maths teams. 
 
 
 
 

£0 

A. PP 

pupils have 

consistently 

high-quality 

teaching, 

learning 

and 

assessmen

CPD utilised by teaching staff 
to improve staff 
understanding and quality 
first teaching. Multi-level 
approach with twilight 
training for all, opt-in CPD on 
EEF Toolkit approaches and 
personalised CPD according 
to EBI in MER process. 

Hanushek’s study 

deduced that 

students can gain 

40% more in their 

learning with 

highly effective 

teachers (those 

Staff feedback on 
twilight and CPD 
sessions. 
 
MER process 
showing 
improvements in 
teaching and 
learning, including 

APR Comprehensive CPD offer with opt-in CPD each 
Thursday evening and Thu / Friday lunchtime. Training 
surrounds T&L strategies to improve quality first 
teaching. Twilight training on PP and questioning. MER 
process leads to personalized CPD for all with an 
approach that suggests that everyone can improve their 
practice. 
Term 1 focused on literacy CPD, staff developed their 
own literacy research projects and staff survey indicated 

£4,085 



t within 

their 

lessons. 
 

 
 

on / above 84th 

centile). 
EEF Toolkit 

identifies a range 

of teaching 

methods which 

accelerate 

progress for PP 

pupils. 

disadvantaged 
students. 

that 100% of teachers agreed this had improved their 
quality of T&L.  
During national lockdown, staff CPD is focusing on 
remote education improvements to ensure the provision 
of online learning is high quality. 
 

A. PP 

pupils have 

consistently 

high-quality 

teaching, 

learning 

and 

assessmen

t within 

their 

lessons. 

PP data is accurately 
analysed through tracking 
system (SISRA) and 
intervention strategies are 
implemented within the 
waves of intervention. Wave 
2 and 3 interventions are 
planned at curriculum area 
level to ensure bespoke 
packages of support area 
created to enable students to 
make appropriate progress. 
 
 

EEF Toolkit 
promotes the use 
of small group 
tuition at wave 2 
/3. Use of 
targeted 
intervention with 
year 11 in 2018-
19 led to 
increased 
outcomes for PP 
learners. 

Monitored through 
curriculum area 
data meetings 
and line 
management. 

APR Analysis of report data provided to SLT and departments 
analyse the data using SISRA. Action plans are put in 
place. Wave 2 and 3 actions planned, e.g. period 7, tutor 
time interventions etc. 
PP data analysed at each data entry and in departments 
for each assessment. All staff develop wave 1 strategies 
to improve their quality of T&L. Curriculum leaders 
develop wave 2 intervention for students, this has 
primarily been through provision of resource and support 
as P7 sessions have not been possible due to the 
restrictions of school opening due to the global 
pandemic. Senior staff have identified pupils for wave 3 
intervention, students at KS4 have received laptops to 
support revision, literacy intervention and numeracy 
intervention has occurred at KS3 
 

£1,824 

B. 

Improved 

levels of 

numeracy 

and Maths 

for those 

eligible for 

PP 
 

Employment of a Numeracy 
coordinator to create a 
consistent approach to 
numeracy across the 
curriculum where students 
can transfer strategies and 
methodologies to other 
subjects. CPD for staff on 
numeracy methods 
appropriate to their subjects. 
 
 

Pupils must 
transfer 
mathematical 
skills to other 
subjects (e.g. 
Geography and 
Science) to be 
successful across 
the academy. 

Staff feedback 
from CPD. 
 
Monitored by 
AAVP for Maths 
and through MER 
process. 

SBY Numeracy coordinator made links with other subjects. 
Numeracy road map made to identify areas of numeracy 
across the wider school. Numeracy development plan in 
place and Numeracy coordinator to work with other 
subjects to ensure consistent methods are used across 
the academy. 
Underperforming students identified and intervention in 
place and ongoing. Y7 completed external Numeracy 
testing. Data to be used to inform intervention.   
 
 
 

£19,332 

B. 

Improved 

levels of 

numeracy 

and Maths 

for those 

eligible for 

PP 

Weekly line management 
meetings with AVP Maths 
where strategies and 
outcomes are shared and 
discussed. 
 
 

As identified by 
the EEF Toolkit, 
quality first 
teaching is the 
most crucial 
strategy that 
teachers must 
use to support 
positive 
outcomes. Strong 

Meeting minutes 
from line 
management. 
 
Performance of 
disadvantaged 
students in maths 
in each year 
group analysed. 
 

APR  Weekly line management meetings discuss T&L and 
pupil progress data. Strategies and actions to drive both 
forward set each week. E.g. QA of wave 1 strategies 
discussed, CPD calendar adapted as needed, setting up 
of wave 2 intervention for key cohorts etc. 
Continuation of meetings, with adaptation to look at 
barriers faced in home learning. 
Weekly line management meetings have occurred, data 
continually analysed and strategies to support PP 
student catch up following the lockdown identified. 

£0 



leadership will 
improve pupil 
outcomes. 

 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Age appropriate, challenging, 
spellings given to all pupils in 
KS3 and tested on a weekly 
basis to improve spelling and 
vocabulary. Spellings shared 
with parents / carers on a 
weekly basis via MyEd app. 
 
 

Students eligible 
for PP have a 
smaller 
vocabulary than 
their non-PP 
peers. 
Development of 
vocabulary 
promoted via 
‘Closing the 
Vocabulary Gap’. 

Monitored by QA 
process in English 

DBO Spellings shared on MyEd and on hard copy on a 
weekly basis and tested in lessons. Student vocabulary 
is more widening.  
Departmental review and edit of all spellings to ensure 
sufficient challenge and links to particular topics. All 
spellings continue to be sent out via MyEd.  
 
 

£2,514 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

All teachers continue to 
develop the use of extended 
writing within all SoL and 
mark for SPaG as well as 
subject content and 
understanding consistently 
across the curriculum. 
 
 

Students thrive on 
a consistent 
approach 

Monitored by the 
QA process 
across the 
academy. 

DBO The sequenced curriculum gives opportunity for 
extended writing for all. Marking for literacy is being 
further embedded, though not consistent across the 
academy. 
Adapted practice (homework) policy promotes learning 
of spellings, key vocabulary and reading as well as 
extended writing. This policy has been shared but is yet 
to be fully embedded. 
Whole-school CPD focus on literacy planned for 2020-
2021 to ensure rapid improvements. 
Literacy has become a PMR target for all staff. A full 
programme of Literacy training has been delivered 
whole-school with staff all completing a personal literacy 
project. All subjects have a literacy roadmap to outline 
what’s being taught when in terms of literacy. The SAW 
Literacy strategy has been added to the MER cycle. 
Literacy expectations are in student and staff planners. 
Year 7 undertook the CATs test, which has a reading 
element to it. The data received from the CATs will 
provide SAW with specific needs for students and areas 
where intervention is needed. Word walls are in 
classrooms for all departments. Posters for 
recommended reads are in each tutor room. Literacy 
Core Knowledge Booklets have been created and 
distributed to all staff. Lexia intervention is provided 
during tutor time, 2-3 times per week. Dictionaries 
available for use in every classroom.  
 

£0 

C. 

Improved 

levels of 

literacy and 

oracy for 

Use of ‘Say it again but say it 
better’ approach to improving 
oracy. 
 
 

‘Closing the 
Vocabulary Gap’ 
identifies 
opportunities to 
practice correct 
and / or more 

Monitored by the 
QA process 
across the 
academy 

DBO Say it again but say it better introduced in September 
and has been revisited at training and CPD briefing. To 
continue to be embedded. Rhetoric roadmap being 
created. DBO leading literacy with Lead Teacher JPR.  
of the whole-school Literacy CPD programme. Staff 
created research programmes which covered this area. 

£445 



those 

eligible for 

PP 

sophisticated 
vocabulary and 
grammar improve 
oracy. 

Oracy has also been embedded in the MER 
documentation as part of the literacy strategy. Reading 
Response Curriculum has been redesigned to embed 
more explicit SPaG teaching, as well as reading 
comprehension. 
 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Weekly line management 
meetings with AVP English 
where strategies and 
outcomes are shared and 
discussed. 
 
 

As identified by 
the EEF Toolkit, 
quality first 
teaching is the 
most crucial 
strategy that 
teachers must 
use to support 
positive 
outcomes. Strong 
leadership will 
improve pupil 
outcomes. 

Meeting minutes 
from line 
management. 
 
Performance of 
disadvantaged 
students in 
English in each 
year group 
analysed. 
 
Oracy monitored 
by the QA 
process. 

APR 
 
 
 
 
 
 
 
 

Weekly line management meetings discuss T&L and 
pupil progress data. Strategies and actions to drive both 
forward set each week. E.g. QA of wave 1 strategies 
discussed, CPD calendar adapted as needed, setting up 
of wave 2 intervention for key cohorts etc. 

Weekly line management meetings have occurred 
where data analysis has been identified and strategies 

for students discussed prior to implementation. 
 

£0 

D. The 

curriculum 

is broad 

and 

balanced, 

allowing PP 

pupils to 

achieve 

their 

potential 

Curriculum model adapted to 
give a broad and balanced 
approach, including a 3-year 
KS3 and 2-year KS4. 
Increased time for CAPA and 
technology at KS3. Reduced 
class sizes where 
appropriate. 
 
 
 

Ofsted (2018) 
identified that the 
curriculum was 
not fit for purpose 
for all learners 
and must be 
adapted. 
Adaptations made 
are having a 
positive impact so 
must be 
continued. 

Performance of 
disadvantaged 
students in each 
year group 
analysed. 

RWH Curriculum model for 2020 continues this approach and 
has been planned to use X and Y populations to 
increase the opportunity of using specialized teachers. 
PSHE introduced as a stand-alone lesson in Y11. 
Curriculum model has now implemented with two 
populations in each Year group and PSHE as a stand-
alone lesson for Y11 students.  

£70,000 

E. PP 
pupils 
behave 
well, self-
regulating. 

Use of rewards including 
RESPECT stamps, VIP 
passes, Cerificates and 
Expert Learner. 
 

The impact of 
instant, visual 
rewards was seen 
at schools with 
high performing 
PP students.  

Weekly promotion 
via MyEd and 
assemblies. 
 
Weekly VIP 
passes, 
certificates 
issued. Half 
termly Expert 
Learner and 
rewards 
distributed.  

AKA From HT2 of 2019/20, 31% of expert learners are PP 
and 41% are advanced. This is showing improvement. 
Academy Covid-19 closure – no data to analyse for HT4/ 
5/ 6. 
Introduction of RESPECT stamps in Student Planners 
has raised the profile and impact of rewards around the 
Academy as they are now immediate and visible to the 
students.  
The review of Attitude to Learning data from 2020/21 
saw 30.4% of Expert Learners (Full cohort was 677 
students with 206 been PP students) as PP students. 
This reflects the increase in expectations around the 
Academy with the new behaviour system. 

£9,427 

F. 

Increased 

Departmental strategy on 
homework completion 
including ICT access, 

EEF Toolkit 
identifies the use 
of homework as a 

CD monitoring CDs Continuation of homework being given to all, but amount 
for Y11 is increased. Maths / Science use an approach 
of 1 piece of current work, 1 piece of work from Y10 or 

£5,000 



home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP  

opportunities to complete it in 
school as well as contact 
home for non-completion. 
 
 

positive strategy 
to improve 
outcomes. 

last term, 1 piece of flipped classroom learning. Parental 
feedback is very positive. Homework policy adapted to 
practice. Students are completing many literacy-based 
and recall tasks to develop long-term memory and 
improved literacy levels. Contact is made home when 
homework is incomplete. Departments have their own 
policies on this depending how much is set. 
 

F. 

Increased 

home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP  

KS4 ‘Takeaway’ evening 

utilised to equip parents with 

skills and information needed 

in run up to exams including 

knowledge of exams being 

taken, methods of revision, 

available support for students 

in school and ways to assist 

children at home. 

 

 

EEF Toolkit 
identifies that 
support from 
home as a 
positive strategy 
to improve 
outcomes. 

Students and 
parents 
canvassed to 
ensure that 
content is 
appropriate. 
 
Student and 
parent feedback 
gained. 

BCA Takeaway evening took place and was attended by 160. 
Revision methods, support mechanisms and post-16 
ideas were the focus. This linked to revision activities 
during the day. Y11 were given a set of revision books 
and were then taught how to use them in all lessons. 
Progress evening (January) attended by 80% of the Y11 
cohort. Further information shared on what is to be 
learned and what the key areas each student should 
focus on in each subject via individual appointments with 
teachers. Barriers removed.   
All progress evenings and parent meetings suspended 
due to COVID restrictions. 
Online Parents Evening took place with 62% 
attendance. 
 

£5,473 

G. 
Disadvanta
ged pupils 
attend 
regularly 

Regular attendance 

competitions for students as 

individuals and as form 

groups. 

 

 

Research shows 
that students with 
7% absence may 
achieve on 
average one 
grade less at the 
end of KS4 as 
there is a strong 
link between 
attendance and 
results. 12% of 
pupils with 
attendance of 
80% or less 
achieve 5+ 
grades at 9-4 
compared to 68% 
of pupils with 
attendance 
greater than 95% 
(Leeds 2018). 

Attendance data 
monitored on a 
weekly basis. 

DGO Weekly attendance competitions take place each week 
with individuals, tutor groups and house winners. 
Attendance shared on MyEd. Advent competition took 
place in December, rewarding students from all year 
groups on a daily basis. Weekly attendance reports 
completed with weekly actions. PP attendance of 92.6% 
is currently slightly below national of 92.8%. Actions in 
place to diminish the difference. House teams monitor 
attendance and attendance visits for PP. 

 

£19,332 

H. 

Disadvanta

ged pupils 

Pledge agenda introduced 

for all to give all students the 

opportunity to access a 

Local research 
shows that 
students do not 

Wider 
Participation Lead 
to monitor 

DGO Pledge agenda launched. Opportunities for completion 
of charity pledges via in-school activities planned and 
utilized to ensure that PP learners are not 

£50,000 



experience 

a range of 

enrichment 

and extra-

curricular 

activities 

and have 

high 

aspirations 

for the 

future 

wealth of life experiences. 

E.g. 2-day residential for all 

Y7 (no charge), school trips 

(no charge), CV building, 

charity involvement etc. 

 

 

have a wealth of 
life experiences. 

completion of 
pledges. 

disadvantaged. Trips planned, e.g. engineering trip to 
Drax prioritized PP learners. 
Since the COVID-19 outbreak and our return to the 
academy in September 2020 there has been no extra-
curricular provision available for students. The focus has 
been on limiting student interaction within the academy 
to decrease the chances of infection. Thus, our 
enrichment programme and offer has suffered. We have 
tried to continue to provide students with opportunities 
and engagement via our online and virtual Pledges. 
These are released throughout the term and challenge 
the students to complete different themed tasks. 
Examples include; completion of the British Heart 
Foundation’s Restart a Heart training, engagement in a 
Recycling and Sustainability challenge to collect and 
return Christmas Cards, participation in the RSPB Big 
Garden Birdwatch, online Careers and interview 
technique tuition, advent STEM challenges throughout 
December, etc. The Year 10 Event Operations students 
have also organized and hosted a Charity Car Wash to 
raise funds for one of the academy’s local charities. 
 

H. 

Disadvanta

ged pupils 

experience 

a range of 

enrichment 

and extra-

curricular 

activities 

and have 

high 

aspirations 

for the 

future 

Careers interview for all KS4 

students to ensure that they 

have appropriate post 16 

plans and therefore 

motivation for achieving well 

in KS4. 

 

 

 

Disadvantaged 
students need 
regular and 
targeted careers 
advice to help 
them make good 
decisions about 
their future. 

Careers Advisor 
to work on need 
of students, giving 
additional 
interviews as 
needed. 
 
Careers 
interviews 
minuted. 
 
Applications for 
post 16 
monitored. 

BCA PP learners in Y11 have all had a careers interview, 
prioritised with all vulnerable students. Careers 
interviews for vulnerable students in other year groups 
have been completed following referrals from house 
teams. All PP learners have secure ideas or options for 
post-16 study. 
PP learners in Y10 will be the first to receive their 
interviews next term. 
Applications checked for suitability and reviewed with 
students / parents / carers if not. Y10 interviews cannot 
take place due to school closure but students have 
begun to complete their Log On Move On instead and 
have been given a wealth of information to access for 
different post-16 routes. 
Limited opportunity to attend interviews due to COVID 
restrictions however our EWO ran 1-1 meetings with 
identified PP students to discuss options and give mock 
questions. 
 

£21,895 

H. 

Disadvanta

ged pupils 

experience 

a range of 

enrichment 

Targeted careers lunches 

organised for a range of 

abilities and interests to give 

students the opportunity to 

speak to professionals and 

vocational qualification 

Disadvantaged 
students need 
regular and 
targeted careers 
advice to help 
them make good 

Student voice 
following lunches. 
 
Applications for 
post 16 
monitored. 
 

BCA Lunches planned for February/March. 
Lunches did not take place due to Covid-19 restrictions 
being in place. Y11s were contacted and bespoke 
support offered instead. 
Limited opportunities for careers meetings, however 
students attended an online Careers Fayre to gain 
information regarding prospective careers. 

£1,094 



and extra-

curricular 

activities 

and have 

high 

aspirations 

for the 

future 

providers (including 

traineeships and 

apprenticeships) to raise 

aspirations and motivation. 

 

 

decisions about 
their future. 
 

 

ii. Targeted support 

Desired 
Outcome 

Approach Evidence and 
rationale? 

How will you 
ensure it is 
implemented 
well? 

Staff 
Lead 

Review Date 
 

Budge
ted 
Cost 

B. 

Improved 

levels of 

numeracy 

and Math’s 

for those 

eligible for 

PP 
 

Employment of a primary-
trained nurture teacher in 
Math’s to teach T-pathway 
and small groups in The Hub. 
Students will access Math’s 
in small groups. 
 
 

 

EEF Toolkit 
promotes the use 
of small group 
tuition. The use of 
small groups 
allows additional 
progress to be 
made. 
 

MER process for 
these classes. 
 
Performance of 
disadvantaged 
students in Math’s 
in T-pathway 
classes and The 
Hub monitored. 

SBY Small group maths tuition is being delivered. Mastery 
approach in Y7 is showing that students in 7T are 
making faster progress than their peers (gaining an 
average 7 places in the rankings). 7E3 have gained an 
average of 17 places. This shows rapid progress. Y8 
shows similar / slightly better progress. Mastery 
approach not yet as embedded in Y9 and yet to have 
impact. 
Data showing significant improvements in Math’s 
assessments results from previous year. Showing 
quality of teaching due to mastery style having huge 
impact on outcomes at KS3. 
 

£24,165 

B. 

Improved 

levels of 

numeracy 

and Maths 

for those 

eligible for 

PP 

Additional time for T-band 
Maths across the academy. 
 
 

T-band students 
are often 
significantly 
behind in Maths, 
therefore being 
given additional 
time in Maths will 
give the 
opportunity to 
close gaps. 

Use of additional 
time monitored. 
 
Performance of 
disadvantaged 
students in Maths 
in T-pathway 
monitored. 

SBY Y7-11 have 1 additional lesson per week. Other as 
above. 
This is to continue. 
 
 

£0 

B. 

Improved 

levels of 

numeracy 

and Maths 

for those 

eligible for 

PP 

Y11 intervention team 
delivered bespoke 
intervention to carefully 
targeted students who have 
gaps in Maths. This is a 
flexible approach which see 
students in pairs or threes 
having a small number of 
sessions or a more long term 
approach to these sessions. 

EEF Toolkit 
promotes the use 
of small group 
tuition. The use of 
this style of tuition 
last year in 
English improved 
outcomes, 
especially with 
boys. 

Careful analysis 
of data and 
selection of 
students for 
intervention. 
 
Monitoring of 
assessment 
scores during and 

SBY  Students whose progress is -1 and aiming for 4s/5s 
received tutor time intervention in small groups. 
Quantitate testing shows improvement in skills on topics 
which were previously gained 0% in tests / mocks. 
New cohorts identified after December mocks and 
targeted intervention put in place based on areas 
identified from students RAG sheets. This was reviewed 
and new cohorts identified.  
Over half of students who were part of the morning 
intervention sessions improved their maths grade. 

£10,306 



2 or 3 teachers delivering 
sessions daily. 
 
 

 following 
intervention. 
 
QA of sessions to 
ensure quality 
delivery of 
intervention. 

Students whose progress is -1 and -2 and aiming for 
4s/5s received tutor time intervention in the form of 
personalised revision materials. Quantitate testing 
shows improvement in skills on topics which were 
previously gained 0% in tests / mocks. 
New cohorts identified after mocks and targeted 
intervention put in place based on areas identified from 
students RAG sheets. 
 

B. 

Improved 

levels of 

numeracy 

and Maths 

for those 

eligible for 

PP 

Period 7 introduced in Maths 
from January, focussing on 
specific topics where 
underachievement is found. 
Students invited to 
appropriate sessions. 
 
Half term workshops and 
revision sessions using same 
approach. 
 
 

Targeted 
intervention at 
wave 2 is shown 
to reduce 
knowledge gaps.  

Carefully chosen 
cohorts identified 
through data 
analysis invited to 
specific topic 
sessions. 
 
Contact home to 
invite students 
and ensure 
uptake. 
 
QA of sessions to 
ensure quality 
delivery of 
intervention. 

SBY  P7 maths was introduced and ran for 4 weeks before 
school closure. This was successful with students 
gaining valuable time with teachers. Students were set 
targeted tasks to develop exam skills. 
P7 began but had to be put on hold due to the current 
situation. This is to go virtual after Christmas with live P7 
lesson broadcast to specific cohorts. 
 

£10,306 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Lexia and bespoke reading 
programmes to bring reading 
ages to chronological ages. 
AVP English to line manage 
literacy to ensure programme 
is appropriately tailored and 
targeted at the correct pupils. 
 
 

EEF Toolkit 
promotes the use 
of small group 
tuition. 

Carefully chosen 
cohorts from all 
year groups 
identified through 
data analysis. 
 
QA of sessions to 
ensure quality 
delivery of 
intervention. 
 
Retesting of 
students to 
identify needs and 
impact. 

DBO Tutor time intervention with KS3 taking place and wave 
3, 1:1 sessions, using Lexia implemented. Intervention 
for HA led via the LRC. 

New ipads bought to use the updated and improved 

version of Lexia, which has a more student-friendly 

interface on tablets than it does on a computer, Positive 

feedback received. 
Reading Response programme being updated and 
edited ready for September. 
Lexia intervention delivered during tutor time. CAT test 
to ascertain particular needs of students and help 
provide effective wave one intervention. KS3 virtual 
intervention lessons created and emailed as 
intervention. Reading Response Curriculum redesigned 

and enhanced. Reading Response homework of weekly 
reading. ‘Click and Collect’ library service in which 
orders of books are delivered to tutor groups.  ‘Just 
Read’ menus updated regularly and sent to tutors  
 

£5,342 

C. 

Improved 

levels of 

In-class support and small 
group tuition for all year 
groups through the Literacy 

EEF Toolkit 
promotes both the 
use of small 

Carefully chosen 
cohorts from all 
year groups 

DBO HA small group tuition led via LRC and reading and 
spelling interventions through the Literacy team. 

£28,283 



literacy and 

oracy for 

those 

eligible for 

PP 

team, focusing on 
metacognitive strategies. 
 
 

group tuition and 
the development 
of metacognitive 
strategies. 

identified through 
data analysis. 
 
Retesting of 
students to 
identify needs and 
impact. 

Metacognitive strategies utilised to improve 
understanding.  
Y11 interventions with lead teachers focusing on key 
literacy skills. Specialist SPaG group created in addition 
to these. Improved outcomes seen in mocks for most 
students included. Cohorts to change after Dec mocks. 
Literacy roadmap embedded into SOW for all subjects. 
Literacy support team provide extra support in T band 
lessons. Literacy Core Knowledge Booklets and 
Research booklets created to support non-specialists 
deliver literacy. Literacy workbooks ordered for all PP 
students to work on independently at home.  
 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Y11 intervention team 
delivered bespoke 
intervention to carefully 
targeted students who have 
gaps in English. This is a 
flexible approach which see 
students in pairs or threes 
having a small number of 
sessions or a more long term 
approach to these sessions. 
2 or 3 teachers delivering 
sessions daily. 
 

EEF Toolkit 
promotes the use 
of small group 
tuition. The use of 
this style of tuition 
last year in 
English improved 
outcomes, 
especially with 
boys. 
 

Careful analysis 
of data and 
selection of 
students for 
intervention. 
 
Monitoring of 
assessment 
scores during and 
following 
intervention. 
 
QA of sessions to 
ensure quality 
delivery of 
intervention. 

DBO  Students whose progress is -1 and aiming for 4s/5s 
received tutor time intervention in small groups. New 
skills evident in mocks. To continue with new cohorts 
following mocks. 
Over half of students involved in morning intervention 
sessions improved their grade by at least 1. New groups 
were set up but this was halted by the Covid-19 closure. 
Covid-19 school closure. 
Walking Talking mock delivered to Y11, pre-mock exam. 
All PP students received a copy of every set text and 
revision guide to keep at home. Virtual revision sessions 
created and emailed to students. SAW taking part in the 
Brilliant Tutoring Programme with targeted students.  
 

£10,187 

C. 

Improved 

levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Period 7 introduced in 
English from January, 
focussing on specific topics 
where underachievement is 
found. Students invited to 
appropriate sessions. 
 
Half term workshops and 
revision sessions using same 
approach. 
 
 

 

Targeted 
intervention at 
wave 2 is shown 
to reduce 
knowledge gaps. 
 

Carefully chosen 
cohorts identified 
through data 
analysis invited to 
specific topic 
sessions. 
 
Contact home to 
invite students 
and ensure 
uptake. 
 
QA of sessions to 
ensure quality 
delivery of 
intervention. 

DBO P7 sessions were begun but halted due to Covid 
restrictions. Twilight sessions are now created virtually 
and emailed out on a weekly basis.  
 
 

£9,427 

C. 

Improved 

Employment of a primary-
trained nurture teacher in 
English to teach T-pathway. 

EEF Toolkit 
promotes the use 
of small group 

MER process for 
these classes. 
 

DBO  Small group of students in T-band with additional 
English lesson. SoL personalized and appropriately 
differentiated for T-band. Higher teacher: pupil ratio 

£34,944 



levels of 

literacy and 

oracy for 

those 

eligible for 

PP 

Students will access English 
in small groups. 
 
 

 

tuition. The use of 
small groups 
allows additional 
progress to be 
made. 
 

Performance of 
disadvantaged 
students in 
English in T-
pathway classes 
and The Hub 
monitored. 
 

leads to increased wave 1 intervention. Data to be 
analysed. 
New Lead Teacher with Primary experience hired who 
will lead on transition.  
Lead Teacher with Primary teaching experience begun 
post. Due to Covid restrictions, not visits have been 
made to Primary Schools yet this year. 
 
 

D. The 

curriculum 

is broad 

and 

balanced, 

allowing PP 

pupils to 

achieve 

their 

potential 

Bespoke curriculum for a 
very small number of pupils 
in The Hub / The Diamond 
Pathway to allow for more 
practical approaches to suit 
the needs of the learners. 
This will allow metacognitive 
strategies, resilience and 
self-esteem to be built before 
transitioning back to classes. 
This approach is flexible and 
responsive, enabling 
students to more into The 
Hub as needed via a referral 
system. 
 
 
 

EEF Toolkit 
promotes the use 
of small group 
tuition. Approach 
modelled from 
successful 
Constellation 
Trust alternative 
provision 
provider. 

Monitor the 
referrals into The 
Pathway / The 
Hub to ensure 
that this resource 
is being accessed 
by suitable pupils. 
 
MER process to 
monitor T&L. 

AKA SENCo acts as gatekeeper for the referrals to the The 
Pathway / Hub. Testing on entry and RAGing of 
timetables identifies gaps in skills. Literacy and 
numeracy focus to reduce gaps in knowledge and skills 
as well as ELSA support where appropriate. Pupils 
reintegrate into lessons with support from the Pathway / 
Hub. 

The referrals continue to be received by the SENDCo.  

The students are observed in classroom as required to 

build a bigger picture of the issues they are facing, 
testing through WRAT for reading and spelling ability 

and TOMAL2 for working memory to fully understand 

their ability, if required further diagnostic testing can be 

carried out to fully understand the students strengths 

and weaknesses, their timetables are RAGed and 

support is provided in class where appropriate to support 

them to transition back into mainstream,  Further support 

can be provided for emotional issues, resilience and  

through ELSA, and further Wave 2 support can be 

provided for fine motor skills/handwriting and 

presentation, personal hygiene support and SPLD. A 

new member of support staff has been employed to 
support with the Hub and transition to mainstream after 

Hub intervention. 
The Diamond Pathway has been re-located and 
repurposed in response to changing needs of the current 
situation. 8 students accessing the Pathway from 
January 2021 with a full battery of testing, parental 
meetings and new TT put in place to ensure success for 
these students. 5 of the students accessing are PP 
students. All students have identified barrier to 
engagement in lessons and will follow a bespoke 
intervention plan aimed at removing the barriers and 
increasing success.  
 

£25,000 

E. PP 
pupils 
behave 

Consistently high 
expectations of students to 
benefit PP students with 

Research has 
shown that 
academic 

Analysis of 
behavior data 
from FTE to less 

AKA New behavior policy for 2020/21 to be monitored 
regularly after implementation for effectiveness in 
reducing negative behavior measures. 

n/a 



well, self-
regulating. 

calm, effective learning 
environments allowing the 
focus to be on progress. This 
includes high expectations of 
punctuality, classroom 
behavior and uniform / 
equipment. 
 

progress is 
directly linked to 
consistently high 
behavior 
expectations 
(Pupil Premium 
Guide, 2017). 
 

serious 
behaviours. 

Raised expectations of students has led to an increase 
in IFTE and FTE, as expected. 23 of the 35 IFTE for 
Term 1 were PP students with just 1 student receiving 
multiple but for differing reasons. 
FTE we have 28 FTE in Term 3 with 17 of these for PP 
students with 1 repeat offender. 
 

E. PP 
pupils 
behave 
well, self-
regulating. 

PP First model used by Year 
teams to reduce issues prior 
to them and to develop self-
regulation skills. Additional 
contact home to build 
relationships with families as 
well as with students in 
school. 
 
 

The PP First 
model has had a 
positive impact in 
previous years at 
SAW. 

Pastoral data 

tracked weekly 

and half termly to 

identify trends. 

VST Half termly report produced by Deputy Head for whole 
school and then house teams react at house level to 
address interventions. PP students are analysed as a 
stand-alone cohort to ensure needs are met and issues 
are addressed 
Weekly contact made to vulnerable families within 
lockdown. 
Throughout all enforced absences, we have operated 
the PP First model in terms of contact home to ensure 
that students are engaging with work and we are 
providing all support necessary.  
 

£50,000 

E. PP 
pupils 
behave 
well, self-
regulating. 

Use of ELSA support and 
restorative practice after 
students receive FTE, to 
reduce or eliminate 
recurrence. 
 
 
 

Research and 
experience show 
that looking at 
causes for 
behaviour and 
supporting 
students by 
removing barriers 
has a positive 
impact on their 
behaviour. 

Records of ELSA 
support. 
 
Pastoral data 

tracked weekly 

and half termly to 

identify trends. 
 

VST Support given after serious incidents with PP students 
made a priority. Follow ups also facilitated. 3 repeat FTE 
in HT1, but none in HT2 and 1 in HT3 
No further repeat FTE in HT4 or beyond. 
We currently have 16 students accessing ELSA support 
within the Academy with further staff awaiting training to 
increase these figures. From these 16 students, 11 are 
PP students.  
 

£9,351 

E. PP 
pupils 
behave 
well, self-
regulating. 

Resilience building sessions 
for students who are 
accessing the alternative 
curriculum in The Diamond 
Pathway to improve self-
regulation. 
 
 
 

Research and 
experience show 
that looking at 
causes for 
behaviour and 
supporting 
students by 
removing barriers 
has a positive 
impact on their 
behaviour. 
 

QA for Pathway. SMC Further staff are trained to provide ELSA and SPLD from 

all students who require Wave 2 intervention.  

Furthermore, a new member of staff has been employed 

to provide support and social skills.  This is supporting 

students to improve self-regulation and resilience.  

Support is provided for students to transition bac into 

mainstream lessons as appropriate.  

During lockdown, PSA’s have been providing consistent 

contact with vulnerable students and have created 

resources to support students and parents remotely.  

PSA’s have also completed a number of online training 
sessions to further support students such as 

Bereavement, Self Soothe Strategies, Anxiety, 

Emotional Regulation, Staying Mentally Well, Self Harm, 

Study Skills, Learner Motivation and Organisational 

Skills.   

£0 
Include

d in 
Pathwa
y costs 
above 



Within the new Diamond Pathway set-up, we have 
engaged with the Princes Trust module on team 
building, resilience and effective communication.  
 

E. PP 
pupils 
behave 
well, self-
regulating. 
 

Bespoke sessions and 
courses run by Headstart 
and Barnados for students in 
all year groups, to build self-
esteem, resilience and 
metacognitive strategies. 
 
 

Research and 
experience show 
that looking at 
causes for 
behaviour and 
supporting 
students by 
removing barriers 
has a positive 
impact on their 
behaviour. 

Screening of 
referrals to ensure 
that the most 
appropriate 
students are 
referred for this 
support. 
 
Student feedback 
after sessions / 
course. 

RMO ELSA training and supervision has continued, further 
ELSA training will be provided to enable more PSA’s to 
be trained to deliver ELSA to support building resilience 
and self esteem.  

During lockdown, PSA’s have completed a number of 

online training sessions to further support students such 

as Bereavement, Self Soothe Strategies, Anxiety, 

Emotional Regulation, Staying Mentally Well, Self Harm, 

Study Skills, Learner Motivation and Organizational 

Skills. These have been provided by Headstart, 

remotely.  Students are continuing to be referred to 

Headstart and are completing one to one sessions 
remotely.  Training for the WRAP programme delivered 

and all Assistant Heads of House, safeguarding team 

and some PSA’s attended. 
Due to the situation with COVID-19, external support 
agencies such as Banardos are operating an on-line 
support system. We have continued to engage with all 
agencies to support our PP students with Advotalk, 
Barnardos included in regular meetings with identified 
students.  
 
 

£0 

E. PP 
pupils 
behave 
well, self-
regulating. 
 

Peer mentoring support 
offered to pupils who are 
struggling with metacognition 
and social skills. 
 
 
 

The use of Peer 
Mentoring has 
been successful 
within the 
Academy in the 
past year. The 
approach is being 
increased in size 
due to the 
success. 

Screening of 
referrals to ensure 
that the most 
appropriate 
students are 
referred for this 
support. 
 
Student feedback. 

AKA We have 23 active mentors who are mentoring 28 
students who are identified primarily by the pastoral 
system and safeguarding. The feedback from these 
students (8 have finished a full course of mentoring) has 
been very positive. 
Despite the Covid-19 closure, the mentors are still in 
touch with HeadStart but no active mentoring by our 
students. The students who were been mentored have 
received phone-calls from the HeadStart team to ensure 
they know support is available. 
Peer Mentoring has continued through the current term 
with 16 mentors receiving their training during the 
summer and beginning their mentoring of students in 
September. The initial focus is on students in Year 7 
who are finding the transition difficult into secondary 
school.  
 

£0 

F. 

Increased 

home 

MyEd app utilised to share 
information with parents and 
carers. Information can be 

Research shows 
that improved 
parental 

High quality 
information 
shared each week 

AKA Over 1000 parents engage with MyEd. Weekly bulletin 
shared and monthly Y11 bulletin shared in addition to 
this. Use of MyEd developed to include individualized 

£3,771 



support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP 

shared to all parents or 
targeted to different year 
groups and cohorts. Weekly 
bulletin shared with parents / 
carers. 
 
 
 

engagement 
leads to additional 
progress being 
made. 

to ensure 
continued 
engagement with 
the app. 
 
Analysis of users 
of the app which 
is then utilised to 
contact parents / 
carers not using it 
to encurage them 
to sign up. 

positive messages home regarding active learning, 
attendance, punctuality etc. Parent’s evening information 
shared via MyEd. ¾ of parents responded to Y11 
evening via MyEd, reducing mail. 
We reached a peak of just over 1100 parents / carers 
engaged with the MyEd app. The majority of Academy 
correspondence has now moved over to MyEd with all 
surveys and letters sent via the app. 
Surveys and communication continuing via MyEd 
through the school closure. 
The Academy is now operating as paperless with all 
communication sent through MyEd. We have at the end 
of Term 2, 1311 parents engaged with the MyEd app 
and we use this to send all correspondence and collect 
information.  
 
 

F. 

Increased 

home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP 

Parent Focus Group 
continued to gain opinions 
and feedback from parents, 
to ensure that the Academy 
is meeting the needs of all 
learners. 
 
 

Research shows 
that improved 
parental 
engagement 
leads to additional 
progress being 
made. 
 

Fair 
representation of 
the Academy 
within the Parent 
Focus Group 
ensuring quality 
outcomes. 

VST We have ran two Parental Focus Groups, which were 
both well attended. Parents had the opportunity to 
feedback on how they felt we had communicated and 
operated as an Academy during these challenging times 
to support our students. The feedback was extremely 
positive with our distribution of equipment and welfare 
calls in which PP students were the first focus, been 
particularly well received.  
 
 
 

£0 

F. 

Increased 

home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP 

Revision materials given to 
Y11 students who do not 
have access to IT at home to 
revise online. 
 
‘5 o’clock room’ created in 

HT5 of Y11 where students 

who are not revising at home 

are encouraged to attend 

and complete supervised / 

guided revision. 

 
 

Revision 
materials given to 
Y11 in 2018-19 
and had a 
significant impact. 
This approach 
was highlighted 
numerous times 
by Student Voice. 
The use of a 
supervised 
revision room will 
ensure that some 
of those students 
who are not using 
the materials 
begin to do so. 

Departments to 
research and 
ensure that the 
most suitable 
revision guides 
are given to each 
student according 
to ability. 
 
Qualitive and 
quantitive data 
used to identify 
those students 
who would benefit 
from the ‘5 o’clock 
room’ 

BCA Revision books and materials given to all Y11 students 
in Nov ’19. This was followed up with lessons on how to 
use them and a parent information evening. 
Revision materials given to all students to aid with 
remote learning and to use in class.  
No after-school intervention sessions have ran due to 
COVID-19 restrictions.  
 
 

£25,545 

F. 

Increased 

HoY and AHoYs to support 

pupils with organisation as 

This is an 
approach that is 
well-embedded at 

Pastoral data 

tracked weekly 

VST Additional, weekly, contact home during the school 
closure to vulnerable families. 

£0 



home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP 

needed, as identified by 

pastoral data. 

 
 

the Academy and 
is used to remove 
barriers to 
learning. 

and half termly to 

identify trends. 
 

Continuation of need analysed on an individual basis 
and issues resolved to ensure an effective learning 
environment for the student. 
 
 

F. 

Increased 

home 

support 

and 

parental 

engageme

nt for pupils 

eligible for 

PP 

Uniform and equipment given 

out and lent out via Year 

teams as needed to remove 

barriers to learning. 

 

 

This is an 
approach that is 
well-embedded at 
the Academy and 
is used to remove 
barriers to 
learning. 
 

Pastoral data 

tracked weekly 

and half termly to 

identify trends. 
 

VST Budget allocated to provide support for students when 
the needs arise to remove barriers to learning / 
attending. 
 
 

£9,351 

G. 
Disadvanta
ged pupils 
attend 
regularly 

Summer visits from the 

Attendance Team to families 

who are at risk of having low 

attendance rates and are 

displaying barriers to 

learning, this time 

foregrounding PP students. 

 

 

This is an 
approach that is 
well-embedded at 
the Academy and 
is used to remove 
barriers to 
attending. The 
approach will be 
modified to 
foreground PP. 

Careful selection 
of visits following 
data analysis. 
 
Attendance 
monitored. 

DGO Summer visits made to low attending student’s families. 
All attended in September. 

Key students assigned an Attendance Monitor. 

Responsibility to regularly check attendance and provide 

required encouragement. All staff within the academy 
have at least one key student to monitor. Attendance of 

these students was nearly 2% higher than the previous 

year. 
Identification of students for September 2020 based on 

prior knowledge and data from this academic year. This 

will include the new cohort of Y7 students. Students 

already receiving regular phone calls as part of a 

timetabled approach. This is an adapted approach due 

to Covid-19. 
Summer visits were extremely positive and 
parents/carers viewed them as supportive prior to the 
return in September 2020. Normal HSLO visits can 
sometimes be seen as challenging and parents/carers 
can be reluctant to engage. Nearly 100 visits completed 
for students with an average attendance of 77%. This 
included Year 6 students that were due to start at the 
academy and had missed our usual Transition offer. 
*80 of our lowest attenders and identified and issued 
with a key member of staff to act as a mentor, make 
regular contact and build up a positive relationship.56 of 
the 80 students are PP students and have an average 
attendance of only 43%.This strategy has been adopted 
by the English Department too now and they have 

£1,611 



identified students in Year 10 and Year 11 to work with 
and seek attendance improvements.  
 
 

G. 
Disadvanta
ged pupils 
attend 
regularly 

PP First model used by 

attendance team, 

foregrounding PP students 

when making home visits for 

non-attendance and 

contacting home. 

 

 
 

Home visits and 
timely contact 
home has had a 
positive impact on 
improving 
attendance within 
the Academy to a 
level above the 
National Average. 
The approach will 
be modified to 
foreground PP. 

Analysis of 
attendance data 
to ensure that 
most appropriate 
students and 
families are 
targeted. 

DGO Students receive contact from the attendance team each 
day of absence. PP and SG are foregrounded for 
attendance visits. PP attendance is within 0.2% of 
national average. Attendance panels foregrounded PP 
and led to improved attendance of those who were part 
of panels. 
Daily Visits list created every day. Increased focus given 
to students deemed as vulnerable or with PP status. 
HSLO visits to these students to identify reasons for 
absence and remove any barriers to regular attendance. 
Attendance of PP is 92.5%.  
Contact made with vulnerable families on a weekly basis 
during Covid-19 school closure. 
Daily visits list created each day based on absence. 
Despite the restrictions of movement and contact that 
challenge the role of our HSLO, calls are made to seek 
reasons for absence. This information is logged and 
share with key staff at the end of the day so that all are 
aware of absence patterns and current issues. 
 

£30,000 

G. 
Disadvanta
ged pupils 
attend 
regularly 

Academy minibus transport 

used to collect students with 

poor attendance to ensure 

that they attend. 

 
 

The use of the 
minibus in 
previous years 
has had a positive 
impact on 
improving 
attendance within 
the Academy to a 
level above the 
National Average. 
The approach will 
be modified to 
foreground PP. 

Analysis of 
attendance data 
to ensure that 
most appropriate 
students are 
targeted. 
 

DGO Minibus collects up to 15 pupils each day. 
Continuation of Mini-Bus run. Frequent liaison between 
the Attendance Team and House Teams to identify 
students in need and remove barriers to absence or 
lateness. 
The academy Mini-Bus continued to run during HT1 and 
HT2 despite the impact of COVID-19. The route is 
regularly reviewed to maximize the capacity to provide 
support for vulnerable students or those students that 
have issues with transport. 
 

£4,833 

H. 

Disadvanta

ged pupils 

experience 

a range of 

enrichment 

and extra-

curricular 

activities 

and have 

PP pupils offered additional 

careers interviews as 

needed. PP pupils in Y9 take 

part in careers interviews 

prior to the KS4 options 

process; Y10 follow up 

interview and Y11 interview 

around LogOn MoveOn 

application time. Additional 

interviews given if needed. 

Research shows 
that students who 
have clear 
aspirations for 
post-16 are more 
motivated in their 
KS4 education. 

Careful selection 
of students to 
receive additional 
careers support. 
 
Monitoring of 
student 
applications and 
destinations. 

AKA PP learners in Y11 have all now had a careers interview, 
prioritized with all vulnerable students. Careers 
interviews for vulnerable students in other year groups 
have been completed following referrals from house 
teams. All PP learners have secure ideas or options for 
post-16 study. 
PP learners in Y10 will be the first to receive their 
interviews next term. PP learner interviews around 
options time for Y9 planned for March. 
Interviews with Y10 began prior to the Covid-19 school 
closure. Support has moved online with students being 

£7,298 



high 

aspirations 

for the 

future 

 

 

signposted to a range of information and guidance. The 
Log On Move On application process for Y10 has begun 
in readiness for Y11. 
Due to current situation all interviews have been put on 
hold with external agencies. Our EWO has ran mock 
interviews for all Y11 students and all Y10 and Y11 
students have accessed a virtual careers fayre to inform 
of destinations for ‘Log On, Move On’. 
All Year 10 PP learners have received a 1-1 careers 
interview and personalized sessions on CV writing to 
increase motivation and drive heading into Y11. 

H. 

Disadvanta

ged pupils 

experience 

a range of 

enrichment 

and extra-

curricular 

activities 

and have 

high 

aspirations 

for the 

future 

High ability PP pupils to be 

interviewed by Head of Sixth 

Form and AVP for Sixth 

Form to raise aspiration and 

ensure that pupils have 

appropriate information and 

guidance about level 3 

courses. Aspirations raised. 

 
 

 

Research shows 
that students who 
have clear 
aspirations for 
post-16 are more 
motivated in their 
KS4 education. 
 

Interviews take 
place in a timely 
manner, prior to 
the mock exams. 

BCA Interviews have taken place for the first cohort. Students 
all applying for L3 courses at the College@Sirius or 
another local college. All applying for appropriate 
courses. 
Second set of interviews to take place in HT3. 
All HA have necessary information now through 
interviews and more informal information sessions and 
evenings. Applications are appropriate. 
Head of 6th Form has ran recruitment drive across Y11 
and prioritized higher-ability students to interview and 
advise of careers steps.  
 
 
 

£0 

H. 

Disadvanta

ged pupils 

experience 

a range of 

enrichment 

and extra-

curricular 

activities 

and have 

high 

aspirations 

for the 

future 

High ability PP pupils in Y11 

to visit a Russell Group 

university and most able to 

visit Cambridge to raise 

aspirations. 

 

 
 

Research shows 
that students who 
have clear 
aspirations for 
post-16 are more 
motivated in their 
KS4 education. 
 

Analysis of target 

and attainment 

data to select 

appropriate pupils 

to attend visits. 

 

Student voice 

following trips. 

 

Monitoring of 

outcomes. 

BCA / 
RRH 

Cambridge trip planned for Nov ’19. 
Cambridge trip took place, with PP represented. PP 
students prioritized. All students aspiring to L3 courses 
in post-16 and attitudes towards attending university 
changed for approx. ¼ of the cohort who now either 
want to attend university when previously they did not, or 
they would like to attend Russel group / Oxbridge. 
Russell Group trip planned for Feb / March, dependent 
on FORCE. 
Second, Russell Group, trip cancelled due to Covid-19 
pandemic. 
Due to the current situation all trips / visits are on hold 
however virtual sessions with universities have ran to 
maintain motivation and give students experience. 
 
 

£5,000 

 

 


